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INTRODUCTION

Welcome to Ready for B2 First, a course consisting &
of both print and digital components designed RELA"_VE“"P.NSH'PS
to help students prepare for Cambridge English

Qualifications: B2 First.

Student’s Book/Digital Student’s Book

Each of the 12 units in the Student’s Book provides
a balance and variety of activity types aimed at
improving students’ general English level. The exam
sections include a variety of tip boxes which
develop the language and skills students need to be

v s n ppes o sz

ng Part3 Multiple matching

successful in the exam.
|
- The Language focus sections contain a referral to
the Ready for Grammar section with notes and
extra activities at the back of the book.
~TN

17

REVIEW

Reading and Use of English

o e ot s s

it ok et e war oo,

[ £ vous ) thor e it

At the end of every unit, there is a two-page Review
containing revision activities and exam style tasks.
[ /g

Every unit also has a Pronunciation lesson with
listening and practice exercises, and games
designed to help avoid common B2-level
pronunciation errors.

=

The book also contains five Ready for sections,
which provide students with information, advice
and practice on each of the four papers in the

examination.

MY IDEAL




INTRODUCTION

Workbook/Digital Workbook

The Workbook has 12 units which provide
consolidation of the language presented in the
corresponding unit in the Student’s Book. Each unit
also contains further exam practice and skills work.
There are useful Phrasal verb and Word formation
Lists at the back of the book.

3 A CHANGE FOR THE BETTER?

Teacher’s Book

The Teacher’s Book is interleaved with pages of the
Student’s Book. The answers to all of the Student’s
Book activities are annotated on the exercises,
reading texts and audio scripts.

The procedural notes offer support to teachers on
how to deliver the lesson. There are also Teaching
tips from Roy Norris and ideas for Extra activities.

Ll 10f3

Complete the sentences.

On-the-go practice

The Student’s App allows learners to practice
and perfect the language and exam skills in the
Student’s Book.

It also features 60 quick-fire Are you ready?
questions to help students with practical tips to
prepare for their exam day.

| would say | have a

lifestyle because | eat well and

exercise regularly.

z

People around here have a very

y

o Lifestyle

8 ON THE MOVE ° °
Classroom Presentation Kit

The Classroom Presentation Kit,
accessible through the Teacher’s
App, is designed to be displayed
on an interactive whiteboard (IWB)
or projected onto a wall. It enables
teachers to play audio or show
interactive Student’s Book and
Workbook activities in class.

It is user-friendly and presents the
lesson clearly to the whole class.
The Answer-by-answer reveal enables
teachers to elicit student responses
XOQRALIB O~ and check answers one by one.

Vil




INTRODUCTION

Vil

Resource Centres

The Resource Centres contain Wordlists with definitions,
IPA and example sentences for all of the lexis in the
Student’s Book Vocabulary sections. They also include all
course Audio, Answer keys and Audioscripts.

Overview of the Examination

Test Generator

Teachers can create tests or use the prebuilt tests to
assign to students. There are unit tests, and mid- and
end-of-course tests for each level, testing vocabulary,
grammar, word formation and each part of the exam.

Task Type Number of
Questions

Multiple-choice | 8
cloze

Reading and Use of English 1 hour 15 minutes

Task Format

A text with 8 gaps; there
is a choice of 4 answers
for each gap.

Open cloze 8

A text with 8 gaps,
each of which must be
completed with one
word.

Word formation | 8

A text containing 8
gaps. The task is to
complete each gap with
the correct form of a
given word.

Key word 6
transformation

Gapped sentences
which must be
completed using a given
word.

Multiple choice | 6

A text followed by
multiple-choice
questions with four
options.

Gapped text 6

A text from which
sentences have been
removed. Candidates
replace each of these in
the appropriate part of
the text.

Multiple 10
matching

A text preceded by
multiple-matching
questions which require
candidates to find
specific information in a
text or texts.

Writing 1 hour 20 minutes

Task Type | Number of
Tasks
Essay 1

(compulsory)

Task Format

Candidates are given an
essay title and notes to
guide their writing.

3

(candidates
choose one)

A writing task with a clear
context, purpose for
writing and target reader.
Candidates write one of
the following: article, email,
letter, report, review.

Listening about 40 minutes

Part

Task Type

Multiple
choice

Number of
Questions

8

Task Format

Short, unrelated extracts of
approximately 30 seconds
each with one or more
speakers. There are 3 options
for each question.

Sentence
completion

10

A monologue lasting
approximately 3 minutes.
Candidates write a word or
short phrase to complete
sentences.

Multiple
matching

Five short monologues, each
lasting approximately 30
seconds. The extracts are all
related to a common theme.
Candidates match extracts
with prompts.

Multiple
choice

An interview or
conversation between two
or more speakers lasting
approximately 3 minutes.
There are 3 options for each
question.

Speaking 14 minutes

Part | Task Type | Time | Task Format
1 Interview 2 Candidates give personal
minutes | information in response
to questions from the
interviewer.
2 Talking about | 4 Each candidate talks about
photographs | minutes | two pictures for about 1
minute, and comments briefly
on the other candidate’s
pictures.
3 Collaborative | 4 Candidates are given
task minutes | instructions with written
prompts which they use for
discussion. Candidates speak
for about 3 minutes in total,
the giving of instructions
takes about 1 minute.
4 Further 4 The interviewer leads a
discussion minutes | discussion which is related to
the topic of Part 3.




LIFESTYLE

LIFESTYLE

Speaking Part 1 Interview

This first unit deals with the
themes of lifestyles, routines
and clothes. This, and every
other unit of Ready for B2
First, gives the students the
opportunity to improve their
reading, writing, listening
and speaking skills. All the
activities are thematically
connected. The grammar and
vocabulary are taken from
the reading and listening
exercises, and students have
the chance to consolidate
this new language through
controlled and freer practice.

Read the unit objectives to
the class.

Habitual behaviour
Be used to, get used to and used to
Lifestyle

Pronouncing questions

Reading and Use of English Parts 1,2,4 & 7
Writing Part 2

Listening Parts 1 & 3

Speaking Parts 1 & 2

correctly.

Work with a partner. Discuss the questions.

1 What do you usually do at the weekend?

2 Describe your morning routine before you

Clothes go to school/college/work.

Get 3 Do you ever meet up with your friends on
weekday evenings?

4 What is your favourite weekday?

5 What did you do yesterday evening?

How to go about it

+ Do not answer just ‘yes’ or ‘no’ to the
examiner’s questions. Develop your
answers by giving reasons or examples.

* Do not learn long pre-prepared answers.
You are likely to sound unnatural and
you may not answer the questions

SPEAKING Part 1 Interview

This speaking activity gives students useful practice
with the type of questions found in Part 1 of the B2
First speaking exam, where students are asked to give
basic personal information about themselves. It’s good
to regularly practice Speaking Part 1 questions, as the
more confidently and fluently students can answer the
questions in Part 1, the more confident they will be
going into the more challenging tasks to follow. These
particular questions about the students’ routines

offer the teacher the opportunity to get to know the
students at the beginning of the course. You may wish
to use the Speaking Part 1 cards on the Teacher’s
Resource Centre to extend this into a ‘Getting to
know you’ activity.

Put students into pairs to discuss the questions.
Monitor and provide support as necessary. After five

minutes, ask students to share something they learnt
about their partner. Board any good vocabulary that
surfaced during the activity. Note that too much error
correction right away can be intimidating, so focus
mostly on good language during your feedback in the
first few lessons.

ONLINE MATERIALS

Speaking Part 1 cards (Teacher’s Resource Centre)
Lifestyle questionnaire (Teacher’s Resource Centre)
Unit 1 Test (Test Generator)

Unit 1 Wordlist (Student’s/Teacher’s Resource Centre)
Unit 1 On-the-go-practice (App)

TB1




LIFESTYLE

Vocabulary Lifestyle

1 Look at the verbs and adjectives that can all be used with the noun Jifestyle to form
collocations. Collocations are pairs or groups of words that are often used together.

active luxurious
alternative outdoor
have
busy relaxed
live a/an lifestyle
chaotic sedentary
lead

comfortable  simple

healthy stressful

Underline those adjectives which could be used to describe your lifestyle.

2 SPEAK Work in pairs. Compare your adjectives with your partner, explaining your
choices.

| have quite a healthy lifestyle at the moment. I'm eating sensibly and doing a lot
of exercise.

3 SPEAK Discuss the following questions. As in other parts of this book, common
collocations are shown in bold.

Would you like to change your lifestyle? Why/Why not?
Do you lead an active social life? What kinds of things do you do?

What do you think is meant by the American way of life? How would you describe
the way of life in your country to a foreigner?

What are some of the positive and negative aspects of our modern way of life?
In what ways, if any, was the traditional way of life in your country better?

Why are people so interested in the private lives of celebrities? Do they interest you?

What might the people find difficult about their lifestyles?

gengss



The Speaking Part 1 questions on page 1 act as a lead-
in to the Vocabulary activities. A good transition to this
section is to think of an adjective or two that describe
the students’ lifestyles based on their answers to the
Speaking Part 1 questions, e.g. Well, it sounds like
some of you have a very busy lifestyle. An alternative
lead-in is to start with books closed and briefly describe
your lifestyle (or that of a typical teacher). Put three
choices for adjectives from Exercise 1 on the board. The
students listen and choose the best adjective.

1 Students read the instructions. Check they
understand the meaning of ‘collocation’, as this term
is used throughout Ready for B2 First. One good
metaphor for collocations is relationships. Explain to
the students that, just like people, words have strong
relationships with certain other words and these
combinations of words spend a lot of time together,
just as you spend a lot of time with people that you
have a strong relationship with, such as your friends
and family. Focus the students’ attention on the
adjectives and check for understanding, e.g. Which
word describes the life of someone who is very rich?
Allow them time to do the task individually.

LIFESTYLE

2 In pairs, the students discuss their lifestyles.
Throughout the course, encourage students to use
the sections of Ready for B2 First as an
opportunity to develop their fluency by speaking as
much in English as they can. Remind them to provide
reasons and examples for their ideas, as well as
asking follow-up questions. Monitor the activity and
make note of any of the adjectives that are being
misused or mispronounced. Get feedback in open
class when they have finished.

Note that one typical problem for students from

all nationalities is ‘spelling pronunciation’, that is,
pronunciation errors due to the complexity of the
English spelling system. For example, in Exercise 1,
students may be tempted to pronounce the last two
syllables of comfortable as ‘table’, and the ‘ch’ in
chaotic as /tf/ rather than /k/.

3 Organise the students into small groups and ask
them to discuss the questions. Set a specific time
limit, say five minutes, and politely end the activity
by saying, OK, I’'m sure you have more to talk about,
but I’'m going to stop you there. Nominate a member
from each group to share ideas. Board any interesting
vocabulary that came up during the discussion.

Teaching tip

Draw the students’ attention to the fact the
collocations appear in bold. Explain that this system
is used throughout Ready for B2 First. Suggest that
students use a separate notebook for new vocabulary
items, which can be organised by theme. For
homework, encourage students to record only the
new vocabulary (not all the words) from today’s lesson

in their vocabulary notebooks under the theme of
‘Lifestyles’ with an example sentence for each one.
Alternatively, ask student’s to make use of the
Wordlists on the . You
could set a spelling test for homework or ask students
to revise the definitions of the words/phrases. Then
test students on these as a warmer in the next lesson.

TB2




TB3

LIFESTYLE

—r

Students read the instructions. Explain that Speaking
Part 2, or the Long Turn, is a speaking exam task in
which they will have a minute to talk about a question
and two photographs on their own. However, since
this is the first time they are doing this task, you won'’t
be timing them. Focus on the How to go about it
box. Check understanding with a couple of yes/no
questions, e.g. Do you choose one of the photos to
talk about? (No). Now focus on the Useful Language
box. Explain that throughout Ready for B2 First the
phrases in these boxes have been carefully selected
to help get students using the type of language that
will help them do well on the exam. Put the students

into new pairs. Allow them some time to plan what
they are going to say about their photos, for example,
one similarity, one difference, and then a few

reasons why the people’s lifestyles might be difficult
(Student A) or enjoyable (Student B).

2 Student A does the speaking task and then the
students switch roles. Monitor and make sure they
are not simply describing the photos, but rather
using the photos to help them discuss the question.
In your feedback, concentrate more on how well the
students carry out the task than on correcting errors,
because the focus here is to introduce students to
Speaking Part 2.

Teaching tip

When useful language is provided, encourage your
students to produce it by having them choose one
or two specific phrases to use during the speaking

task. The partners who are listening can tick off the
expressions they hear.

Extra activity

Ask the students to prepare role-plays based on the
photographs from the Speaking Part 2 task. Put the
students into pairs. One student is a journalist who is
interviewing people from different professions about
their lifestyles. The other student is one of the people
in the photographs (assign or allow them to choose
which one). Give the students some time to prepare
questions or answers about the following:

 Daily routine

» What you like

e What you don’t like

» Why you chose this profession.

Students perform the role-play asking for and
giving details. Resist the urge to intervene unless
communication is breaking down.



LIFESTYLE

Speaking Part2 Long turn

1 Look at the four photographs. They show people who lead different lifestyles.
Before you do the speaking task, read the information in the boxes below.

Student A: Compare photographs 1 and 2 and say what you think the people might find
difficult about their lifestyles.

Student B: When your partner has finished, say whether you like working / would like to
work in an office.

2 Now change roles.
Student A: Compare photographs 3 and 4 and say what you think the people might
enjoy about their lifestyles.
Student B: When your partner has finished, say which lifestyle you would prefer to lead.

Student A

In part 2 of the speaking exam you are not asked to describe the photographs in detail,
but to compare them. When doing this, comment on the similarities and differences:

Similarities: /n both pictures ...
Differences: In the first picture ... whereas in the second one ...
Student B

In the exam you have time to develop your answer fully and give reasons for
your opinions.

Useful language

Student A Student B
I get the impression it's a stressful life. (I don’t think) | would like to be an
She might/may have to travel a lot. office worker.
I doubt that they have much time fora ! wouldn’t mind working in an office.
social life. I'd prefer to have this lifestyle rather
They probably enjoy being outside. than that one.

I'd rather ride a horse all day than work

I expect/imagine they prefer doing

physical work. at sea.

semaws  What might the people enjoy about their lifestyles?




LIFESTYLE

Reading and Use of English Part 7 Multiple matching

1 You are going to read an article in which four people talk about their lifestyles.
For questions 1-10, choose from the people (A-D). The people may be chosen more
than once.

How to go about it

* Read all the questions to see the kind of information you are looking for.

To help you, one part of section A has been underlined. Match this part to one of
the questions. Then look in the rest of section A for any more answers.

* Do the same for the other three sections. Underline the relevant parts of the text
as you answer the questions.

¢ If there are any questions you have not answered, scan the whole text again to
look for the information you need.

Which person

admits to having an untidy house?

would not recommend their lifestyle to other people?

likes the unpredictable nature of their work?

is not particularly keen on taking exercise?

has a lot of free time?

has achieved an early ambition?

usually has no trouble getting to sleep at night?

does not normally have to go far to get to their place of work?
says that people have the wrong idea about their work?

BEEEaaaaEE
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is considering introducing more stability into their life?

2 Find the following phrasal verbs in the text and use context to help you work out their

approximate meanings. The letters in brackets refer to the sections of the text in

which the phralsgv\;erbs Zg%ggl{.a ot, becaugef — e
jdn’t .
turn up (A) set offe I ncasc%em)egm%? %gpray on (B) make up my mind (B)

put off (C) settle down (B,C) grow up (D) come across (D) carry out (D)
discourage lead a more stable life become an adult find do

| once turned up late for a play | was in.
‘Turn up’ here means ‘arrive’.

3 SPEAK If you had to choose, which of the four people would you prefer to change
places with for a month? Why?




This reading task continues with the theme of lifestyles.
Ask the students to keep their books closed. Write or
project on the board: television and stage actor, ski and
snowboard instructor, farm vet, mountaineer and wind
turbine technician. Check understanding of vet and
wind turbine. Put the students in pairs and ask them to
think about how having these jobs would affect people’s
lifestyles. Feedback the activity in open class. On the
board, write any interesting vocabulary that comes up in
the discussion.

LIFESTYLE

1 The students read the instructions. Focus their
attention on the How to go about it box. Elicit or
check understanding of vocabulary items in the
questions, such as untidy (1), unpredictable (3), keen
on (4). Point out that the parts of the text that give you
the correct answer do not usually include the same
words as the questions, but rather uses examples or
synonyms. As the students read, check to see they
are underlining the parts of the texts which provide
the answer. When finished, ask the students to check
their answers in pairs, justifying their choices using
the part of the text they underlined, before correcting
the exercise in open class.

Teaching tip

For any challenging questions, take the time to explore
why students choose the wrong answer. This develops

valuable close reading skills that will help students
identify, and not fall for, distractors.

Teaching tip

Although it would not be in keeping with the exam
style, Exercise 1 could be made more communicative
by setting up a jigsaw reading. Organise the students
into groups of four. Give each member a short time
to read one of the texts, i.e. Student A reads text A,
Student B reads text B, and so on. The students then
take turns giving oral summaries of their texts. This

type of jigsaw activity is a nice way of integrating
speaking into lessons that are a bit heavy on reading.
It also helps students practice the valuable skill

of summarising the content of a text in their own
words, which is common in both academic and
professional contexts.

TB4
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LIFESTYLE

Students read the instructions. Put the students into
pairs and allow them time to find the words together.
This could also be done as a race in teams. The first
team to find all the phrasal verbs in the text is the
winner. Together, students discuss the meaning of
the words in context. Nominate individual students to
explain the words. Try to choose students randomly
instead of going from one side of the room to another,
to ensure that all the students are paying attention
during this important feedback stage.

3 Students discuss the question in pairs or small

groups. Note that these ‘personalisation’ speaking
tasks give the students the chance to talk about

their own ideas, feelings, preferences and opinions.
Make sure to leave time for these tasks in your lesson
plan, because this part of the lesson involves true
communication - that is, students communicating real
information about themselves.

READY FOR GRAMMAR

1 Habitual behaviour

Habitual behaviour in the present

A The present simple is used for habitual actions or
permanent situations in the present.

I go for a run twice a week. She lives near the park.

B Frequency adverbs are used to indicate how often an
action occurs. They are usually placed:

1 before the main verb.
| always go to bed before midnight.

2 after the verb to be or an auxiliary verb.
She is very often late for work.
They have rarely been seen together.

3 Usually, normally, generally, frequently, sometimes,
(very/quite) often and occasionally can also be
placed at the beginning of the sentence or clause.

Occasionally we go out for a meal, but usually we
eat at home.

NB (a/most) always/never, (very) rarely/seldom and
hardly ever cannot be used in the same way.

4 Sometimes and quite/not very often can be placed at

the end of the sentence or clause.
You say some very hurtful things sometimes.
I don’t go to the cinema very often.

5 Adverb phrases such as now and again, from time to

time, twice a week and every day are placed at the
beginning or end of a clause or sentence, but not
between the subject and the verb.

| see Paul at work every day and from time to time
we have lunch together.

Alternatives

1 The present continuous + always is used to talk about
things which occur frequently and which the speaker
finds annoying.
He’s always complaining about something!

2 Adjectives can be used as an alternative to rarely,
normally and (not) usually.

It's rare/normal/(un)usual/(un)common for him to eat

meat.

Habitual behaviour in the past
A The past simple is used for regular actions or habitual

Tend to + infinitive is used to make general statements
about the habitual actions and situations of groups of
people or individuals.

British people tend to drink tea rather than coffee.
|/ tend not to get up very early on Sundays.

Will + infinitive is used to talk about habitual behaviour.
Frequency adverbs can also be added.

She’ll sometimes spend the whole day reading.

It's not like someone to do something is used to
suggest that the way a person has behaved is not
typical of their character.

I'm surprised Graham didn’t send me a card. It's not
like him to forget my birthday.

(He doesn’t usually forget it.)

behaviour in the past, often with a frequency adverb.
| hardly ever went away on holiday when | was young.

Used to + infinitive is used to refer to past habits

and situations which no longer occur or exist now.
Frequency adverbs can be used for emphasis and are
placed before used to.

We used to have a cat, but he died last year.

| always used to walk to work until | bought a car.
Note the negative and question forms:

| didn’t use to like cheese. Where did you use to live?
NB use to cannot express present habitual behaviour.
 usually (not use to) play tennis twice a week.

Would + infinitive is used to refer to past habits, but not
past situations. Frequency adverbs are placed after
would.

Habit: My father would often read to me when

| was a young boy.
Situation: | used to (not would) have a bicycle.
Stative verbs such as have (possession), be, live, like,
believe, think (= have an opinion), understand and know
are not used with would to refer to the past.
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THIS IS

YOUR LIFE

Four more personal accounts in our series on lifestyles. This week
we focus on people’s work and how it shapes the way they live.

television and stage actor

Normally | get out of bed around midday. I'll sometimes go for a run after | get up, though it’s not Ex 1 Q4
really my idea of fun. I'm not a fitness fan, but | realise it's important.

When I'm not rehearsing or on tour, afternoons generally involve reading scripts or learning lines.
My flatmates are also actors, so at home there are usually scripts lying all over the place. It's a bit Ex 1
of a mess, 'm ashamed to say. I'm passionate about history, and if I'm working away from home, Q1

I'll often spend the afternoon in a museum or historic building. | sometimes lose track of time, and
I once turned up late for a play | was in. | felt terrible, so now | always get to the theatre early; I'm
usually the first to arrive.

After a performance | eat and spend a few hours unwinding, so bedtime is often one or two in the v
morning. I'm normally out like a light as soon as my head hits the pillow. Ex 1 Q7 _ g ’

ski and snowboard instructor

| generally spend six months in Europe and six in New Zealand, but I've also worked

in Japan and Canada. Wherever | am, | love the fact that ] usually live just a short walk Ex 1 Q8
from the slopes, so | can get up reasonably late and still have time for a decent breakfast
before setting off for work.

When | started out eight years ago, | used to teach groups of young kids. Now I'm fully
qualified, I tend to get the advanced classes, which | find more interesting. We get Ex 1 Q5
plenty of days off and when I'm not working, | go skiing by myself, or catch up on my

sleep — I have no problem spending the morning in bed!

I love the lifestyle, but I'm not sure | can carry on doing this for much longer. It might be Ex 1
time to settle down and get a more normal job, something steady and secure. | haven’t Q10
made up my mind yet, though.

farm vet

| used to have a dog and we'd go running together most mornings, but | gave him to my mum in
the end. | tend to be out all day, visiting farms, and it wasn't fair to leave him alone. So now | don’t
get as much exercise as I'd like to.

| love my job, especially the variety and not knowing what you'll be doing from one day to the Ex 1 Q3
next. But being a vet — any type of vet — is not what most people think. It's not all cuddly lambs Ex 1 Q9
and cute little calves. We have to do some pretty unpleasant things sometimes, things which 1
might put some people off working with animals for life.

My mum wants to know when I'm going to find someone to settle down with, but it’s not
as if | have loads of free time to go looking. There’s not even room for a dog in my life,
so | don't see how I'll be able to fit marriage in.

mountaineer and wind turbine technician

As a child, | would tell everyone that when | grew up, | wanted to climb Everest. I've actually Ex 1 Q6
climbed it three times now, and I've also scaled four more of the fourteen peaks over
8000 metres.

And when I'm not on a mountain, you might come across me hanging on a rope from a wind
turbine, carrying out repairs to damaged blades at heights of up to 100 metres. That’s how |
make a living and pay for my climbing trips. | also sometimes get sponsorship from companies,
which provide funding and maybe food and equipment. In return, | mention the sponsors in
the talks | give and the articles | write when | get back from my climbs.

It's a fairly unconventional way of life, and not one I'd actively encourage others to adopt - Ex 1 Q2
there’s a lot of danger involved - but it works for me. It's precisely that sense of danger that

makes me feel alive.
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Language focus Habitual behaviour

1 Look at these two sentences from This is your life. Is the frequency adverb placed
before or after:  immediately before the main
b.?verbs go and get, but after the

“main verb be.
I'll sometimes go for a run after | get up.

a the main ver b the auxiliary verb?

after the auxiliary verb will ('ll)

| always get to the theatre early; I'm usually the first to arrive.

2 Read the sentence and cross out the two adverbs that are used in the incorrect
position.

Normally / Always / Sometimes / Nevet | get out of bed around midday.

3 Read the sentence and cross out the incorrect option.
Now I'm fully qualified, | tend to get / use-toget / usually get the advanced classes.

4 Decide which of the following sentences 1-6 are grammatically incorrect. Change the
position of the adverbs to correct them.

11 rarel¥ go out on weekday evenings.
correc )

have usually my dinner jn front of the television.
| usually?lave%y%inner?n 1Jront of the televis!on.

Never | spend more than ten minutes doin m)r English homework.
| never spend more than ten minutes doing my English homework.

%&rg(e:?ne is always telling me what to do and what not to do - it gets on my nerves.

HardIP/ | ever play games on my phone - it hurts my eyes.
| hardly ever play games on my phone — jt hurts my eyes, . .
It's rare for meto go to bed before midnight and quite often I'll stay up until two in

the morning.
correct

5 SPEAK Say whether or not the sentences in Exercise 4 are true for you.

o a b~ O N

6 Read these sentences from This is your life and answer the-questions.

As a child, I would tell everyone that when | grew up, | wanted to climb Everest.
l used to have a dog and we’d go running together most mornings.

1 Can used to replace would/ d before tell and go? Why/Why not?
Yes, used to can be used to talk about both past States and past habits. .= )

2 Can would replace used to before have? hr\{/Why not? No, would + infinitive without to can
refer to past habits, but not states. It is not used with stative verbs such as have to refer to the past.

7 Go to Ready for Grammar on page 204 for rules, explanations and further practice.

8 In the following paragraph, decide whether the underlined verbs can be used with both
used to and would (a), only used to (b), neither used to nor would (c).

When my brother and | were little, my mum (1)?1de an exaecutive
position in a pharmaceutical company. She often (2) worked long
hours and sometimes (3) went away on business trips for two or
three days at a time. Our dear old gran (4) looked after us on those
occasions, but it wasn't the same as having a mum around. We

(5) didn't like her being away from home, butbwe never once

(6) said anything, because we always (7) thought she was

happy in her work.

Then one day she (8) annocunced she was giving up her job to
spend more time with her family. My brother and | (9) &Cre
delighted at the change in lifestyle, but I'm not sure about my mum:
she often (10) said afterwards that being a full-time mother was
harder than being a business executive!

9 Write six sentences comparing your life now with your life five years ago.
| used to be in a band, but | left a couple of years ago and now [ hardly ever play
my guitar.

10 SPEAK Work in pairs. Discuss your sentences from Exercise 8. Ask follow-up
questions for more information.
What type of music did you use to play?
Why did you leave the band?



On the board, write or project two groups of words

1) the adverbs of frequency always, usually, sometimes,
never, and 2) the time expressions at the weekend, on
weekdays, in the morning, at night. In pairs, students
make sentences using language from both groups. This
activity is meant to test the students’ knowledge of

the grammar before presenting it, so while monitoring
make note of any strengths and weaknesses. You may
wish to extend this or alternatively use the Lifestyle
questionnaire on the at
this point.

1-3 This grammar presentation gives students the
chance to work out the grammar rules themselves.
Give them a few minutes to do the exercises in pairs
and then elicit the correct answers in open class.
Ask the students to help you write rules on the
board based on the examples. They should contain
the following information: Adverbs of frequency are
usually placed before the main verb, but they go
after the be verb. Some adverbs like normally and
sometimes can go at the beginning of the sentence.

4 Students read the instructions. Do the first sentence
together. Ask students to do the activity individually.
Then ask them to pair check before correcting in

LIFESTYLE

open class. Note that students may be less familiar
with hardly ever. If you’re working with a monolingual
class and you share or feel confident enough

with the students’ L1, ask them to translate it to
check understanding.

5 Students do the activity in small groups. Model by
explaining why one sentence is true or not for you.

6 Give the students a couple minutes to read the
instructions and think about the answers to 1 and 2.
Then elicit the rules to the board.

7 Direct the students to the
section on page 204 (see TB5 and below). However,
if your students seem to have a good grasp of the
grammar area, then you could set these exercises for
homework and go straight to Exercise 8.

8 Students complete the exercise individually and then
check in pairs. Ask them to justify their answers using
the grammar rules discussed in class and from page
204. Correct in open class and try to resolve any
lingering doubts.

9-10 While the students write their sentences for
Exercise 9, monitor and check their work. Note that
asking follow-up questions during pair work is a
good habit for your students to get into. Before the
students discuss their sentences, you may want to
put one of your own sentences on the board and elicit
possible follow-up questions.

Habitual behaviour

1 Underline the correct alternatives.

1 Always / Usually | set my alarm for seven o’clock,
but | very often / from time to time wake up before it
goes off.

2 Chloe has hardly / almost ever had a day off school
and she never is / arrives late.

3 My mum every day / always cooks lunch and my dad
normally / twice a week gets dinner ready.

4 You're always / sometimes causing trouble these
days! You used / tend to be so well-behaved.

5 Itdoesn't/ isn't like Sadie to be late; she use to be/
she’s usually so punctual.

6 We would / used to live in Shoreham-by-Sea, and it
was normal/normally for us to go to the beach after
school in summer.

2 Complete the second sentence so that it has a similar
meaning to the first sentence, using the word given.
Do not change the word given. You must use between
two and five words, including the word given.

0 She often went abroad on holiday before she got
married.
WOULD

She  would often go
she got married.

abroad on holiday before

1 They don't usually arrive on time for anything.
TEND
They tend to turn/show up late for everything.

2 Our local greengrocer would close his shop on
Wednesday afternoons.

USE

Our local greengrocer did not/didn’t use to
open his shop on Wednesday afternoons.

3 | almost always go out on Saturday night.
EVII:ﬁ%rdly ever stay or
| _am/’m hardly ever at home on Saturday night.

4 Anna rarely gets less than 70 per cent in her English
exams.

RARE

It i8/'s rare for Annato get |egs than 70 per cent in her
English exams.

5 Richard is normally very talkative, so I'm surprised he

was so quiet.

LIKE

I'm su r s d Richard dldn t say very much because
.., NO | Richard/him to

it's so qwet

6 From time to time you might find me sitting in the
park reading a book.

AGAINd o
and again you mi come
Now gamny 9 across me sitting in the

park reading a book.

Go back to

TB6
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1 You could make this into a game by setting a time

limit of two minutes. The pair with the most correctly
identified items of clothing wins.

Answers
a belt; jacket; shirt; shoes; suit; tie; tie clip; trousers;

waistcoat

b beanie/hat; gloves; jogging bottoms/ sweatpants;

socks; sweatshirt/hoodie; trainers (Also: headphones)

c belt; clutch purse; dress; (dangly) earrings
d boots; fleece coat; gloves; headband; jeans; scarf

2 After the students read the instructions, do the first

sentence together as a class. Students do the rest
of the exercise individually. Check and model the
pronunciation of scruffy /'skrafi/, casual /'kezual/ or
any other words the students find challenging.

3 For stronger groups, an added challenge is to have

the students cover Exercise 2 with their hand and
use the words or collocations to describe the photos
from memory.

When teaching vocabulary, identify the words your

students are having trouble pronouncing and then do a
bit of choral repetition. First, say a word twice yourself.

The students just listen the first time. Then they repeat

4 Encourage the students to use vocabulary from

Exercises 1 and 2, when appropriate. Remind them
that we use the present continuous tense, not the past
simple, to describe the clothes someone is wearing,
e.g. My partner is wearing jeans and a white shirt.

Since this is the first time they are doing this
type of listening, ask students a few concept check
questions after they have read the instructions. Ask:
How many different people will you listen to? (Five)
How many possible answers are there? (Eight). Now
focus on the What to expect in the exam box. In
pairs, give the students time to look at the options
and discuss alternative ways of expressing the
general idea contained in each sentence, e.g. | always
wear a business suit to work (option A). Play the audio
twice. Encourage students to justify their answers.
(See answers highlighted in the below.)

2 Students discuss the question in pairs.

Teaching tip

all together after the second hearing. After, nominate
individual students to listen to you again and repeat
the word.

AUDIOSCRIPT

Part 3 Multiple matching

Speaker 1 It’s unusual for me to buy brand new

Ex Tclothes. | get most of what | wear from charity shops.

£ Some people think that anyone who buys things that
have already been worn by someone else can’t really
care much about clothes. But that’s not true — you
can find some pretty decent stuff in these places,
even quite tasteful designer clothes that people,
for whatever reason, have decided they don’t want
anymore. And they only sell clothes that are in good
condition, often things that have only ever been worn

once or twice. You get to support good causes, too, of
course, because the money you spend goes to charity.

Speaker 2 Apparently, dressing smartly is supposed
to increase your self-confidence, but I’'ve never felt

any different in a jacket and tie. And anyway, I’'m not

)E(; the kind of person who spends time worrying about
what to put on in the morning. Some people take
ages, umming and ahhing over what to wear, but
| just throw on the first thing | find in my wardrobe
and that’s it. Job done. To be honest, I'd be happy
just wearing the same two or three T-shirts all the
time. The trouble is, | only have time to do my
washing once a week, so that wouldn’t work. | may
not be fashionable, but I’'m not dirty.

Speaker 3 | get suspicious when | go into a clothes
shop and see that everything is incredibly cheap. If the

Ex 1conditions like? | only buy from companies that sell
D ethical clothing, made by people who earn a decent

Speaker 4 | spend a lot of money on clothes. | don’t

Ex 1designer clothes, but they do have to make me
H feel good about myself. | like to know that | can get

Speaker 5 If | want to go out and get a new T-shirt, for
Ex 1T example, then | always have to get rid of an old one

prices are so low, then how much are the people who
made them getting paid? And what are their working

salary and work in a safe environment. | usually get
that kind of information online — it’s easy enough to
find. The clothes may not be as cheap and there’s not
necessarily any more guarantee of quality, but at least |
can be confident that no one is being exploited.

really care what they cost. They don’t have to be

something out of the wardrobe and any feelings of
insecurity | have will just disappear as soon as | put
it on. Then when | get to work and someone says,
‘Hey, that shirt really suits you’, it gives me a big lift.
And | never wear the same thing more than once in
the same month. My colleagues have got used to
seeing me in something different every day.

first. And | only do that when | can’t justify hanging
on to it anymore - either because it’s so scruffy I'm
too embarrassed to wear it, or it’s literally falling
apart at the seams. That’s why none of my clothes
ever end up in a second-hand shop. | replace them,
precisely because they’re no use to anyone — not
just me. I've been doing this for some time now, and
I’ve noticed that clothes used to last a lot longer;
the quality’s got gradually worse and | have to
replace things far more often than before.




Vocabulary Clothes

1 SPEAK Work in pairs. How many of the items of clothing H
and accessories in the photographs (a-d) can you name?

2 Complete each gap with an adjective which is the
opposite of the one in bold in the same sentence.

3 SPEAK Which of the adjectives in Exercise 2 could you

use to describe the clothes in theephoto)graghs?a formal; plain; smart
gaga%?y; casual; colourful (trainers) ¢ ggmgn r (dress]; for

4 SPEAK Work in pairs. Describe the clothes your partner is wearing.

colourful scruffy unfashionable

baggy brand new casual

Charlie bought a great second-hand designer
sweatshirt in Vintage Gear — it looks  brand new

Haven't you got a more formal jacket? That one’s a little
too  casual for the wedding.

My sister prefers tight-fitting tops and jeans, whereas
| like everything to be really baggy . u

Clothes that are considered trendy and worn by
everyone one year, are often unfashionable and too
embarrassing to be seen in the next.

She wore a plain grey dress to the awards ceremony.

We expected to see her in something far more
colourful

As a farmer, | don't have many smart clothes; | spend
most of my time in scruffy  jeans and an old
T-shirt.

al; smart  d ba fleece);
olourful (scarf); tight-fitting (jeans) 90y { )

Listening Part 3 Multiple matching

1 © 1.1 You will hear five short extracts in which people are talking about the clothes
they wear. For questions 1-5, choose from the list (A-H) what each speaker says.
Use the letters only once. There are three extra letters which you do not need to use.

I & M m g O w >

What to expect in the exam

* You will not hear exactly the same words as those in sentences (A-H). Before

you listen, consider at least one alternative way of expressing the general idea
contained in each sentence.

A: | feel really comfortable in a white shirt and jeans, and that’s what | wear nearly
every day. Everything else seems to stay in the wardrobe.

Each extract usually contains at least one distractor — a key word or expression
which could cause you to make the wrong choice. Pay close attention both times
you hear the recording.

For example, although Speaker 1 mentions designer clothes, C may not be the
correct answer.

| tend to wear the same clothes all the time.
| don't really care what clothes | wear.

| refuse to wear designer clothes. Speaker 1 E[1]
I'm careful to check the origin of the clothes | buy. Speaker 2
| generally wear second-hand clothes. Speaker 3
| only throw clothes away when absolutely necessary. Speaker 4

Speaker5 |F |5 |

| buy quality clothes that are guaranteed to last.
| wear clothes that give me self-confidence.

SPEAK Look again at the ideas expressed in sentences A-H above. How true is each

one for you?

LIFESTYLE




